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Abstract

onducting an effective follow-
C up study on program par-
ticipants is one of the most impor-
tant elements for program evalua-
tion and Is usually one of the most
overlooked activities in administer-
ing a program. Follow-up is a val-
uvable technique for objectively
assessing the overall effectiveness
of a program while at the same
time providing information on the
strengths and weaknesses of a pro-
gram. A follow-up study can de-
monstrate a high degree of pro-
gram accountabliiity and credibility
for continued local and federal sup-
port and provide the program with
comumunicable results to share
with those Interested In the
programi.

The increasing demand for pro-
gram accountability has been
clearly stressed by the educational
profession over the last couple of
decades (Gelatt, 1977; Eckerson,
1971; Brewer & Cameron, 1981;
Brewer & Nagy, 1982; and Jung,
1986). According to program of-
ficers in Washington, D.C., who
oversee program operation and
funding for the General Account-
ing OMce (GAO), which often deter-
mines the fate of federally funded
programs by presenting its own
analysis of how effective programs
are in meeting their initial objec-
tive, accountabllity becomes a
must. To add more fuel to the flre
of accountability, the enactinent of
the Gramm-Rudman-Holling Act
to cut $23 billion in 1988 [rom the
U.S. deflcit will further support the
need for assessing how eflective a
program is in order to receive con-
tinuous Federal support while
everything from federal defense to
educational programs is on the
chopping block. The value of suc-
cess of programs within the educa-

tional system are constantly being
questioned and should be a con-
cern for all educational practi-
tloners — not only program direc-
tors, but also deans, super-
intendents, teachers, professors,
department heads, and counselors.
A major component of program ef-
fectlveness assessment is to con-
duct at least an annual follow-up
study on program participants.
Neither program administrators or
program officers do any major
analysis of the federal efforts
relatlve to program operations and
program scope that has strong im-
plications for accountability
(Franklin, 1985; Pyecha, 1974:
Brewer & Nagy. 1982; Brewcr &

Morgan, 1984: and Jung, 1986).
The purpose of this article is to
help educational practitioners in
the area of conducting follow-up
studies. More specifically, this
article Is geared to assist stall
members who are associated with
Title IV of the Higher Education
Act programs in the area of ac-
countability. According to Glaser
(1987), the federal government has
spent over $2.01 billion to fund the
Special Programs [or Disadvantag-
ed Students over thelr funding
history. With an annual budget of
$176.000,000, approximately
450,000 students are being served
by 800 institutions of higher
education (IIIEs) and 80 com-
munity agenices. Of the 880 In-
stitutions which administer these
programs, only a small percentage
of them perform an adequate
follow-up study on their program
participants. It is imperative that
all programs meet their respon-
sibility for assessing the effec-
tiveness of their program by exa-
mining the extent to which student
participation has enhanced the

program'’s purpose and success.
Continued next page
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Follow-Up Studies

Follow-up studies should be
referenced to the objectives of the
program and to the overall pro-
gram evaluation plan. These
studles should also be viewed as
complementary to the assessment
process rather than as a separate
event. They are designed to gather
information about program partl-
cipants’ shared experlences alter
they have already taken place.
Hopke {1971} defines follow-up
studles as a procedure to deter-
mine how individuals are develop-
ing in their placements. A broader
purpoese of follow-up studies is to
determine the extent to which the
program’s objectives are being met
and to make programmatic
changes to elfect greater program
efficiency. Data from such studies
contributes to program account-
ability and needed program
improvement.

The primary reason for conduct-

ing foilow-up studies is to assess:

the following dimensions of service
effectiveness: how the program can
improve In meeting the overali
scope of the project; program effec-
tiveness In identifying and meeting
the actual needs of the parti-
cipants; participant satisfaction
with current career placement:
adequacy of participants’ guidance
or training in the program; access
to further financial aid, educational
and occupational opportunities;
and identification of personal and
PSI dificulties of former program
participants.

A follow-up study should be part
of an evaluation process which
reflects a program's on-going con-
cern for former participants’ con-
tinued success. Therefore, a follow-
up study must be directed toward
obtaining information that can and
will be used, either in curriculum
modification, program develop-
ment or in the total evaluation pro-
cess. Follow-up data can also be
usefui for providing direction and
emphasis for guidance services
and for creating positive public
relations with the entire com-
munity. In addition to providing
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feed-back to evaluation purposes,
follow-up data is essential [or justi-
fying the addition of new program
components and expanded ser-
vices to meet changing student
needs.

Usually follow-up studies provide
necessary documentation which
verifles program accountability.
The follow-up data should be used
effectively to ensure maximum
program accountability. The
analysis and interpretation of the
information gathered can also
demonstrate the program’s cost
elfectiveness.

Basic Types of Follow-Up
Studies

There are four basic types of
follow-up studies that can gener-
aily be used by TRIO ad-
ministrators. Their purposes are
briefly decribed as [ollows:

(1) Baseline Study: This study
coilects demographic infor-
mation from ali program par-
ticipants during the program
as a standard for referencing
future studies.

{2) One-Year Study: This study
determines if program parti-
cipants are stlii working In
the area of their training and
assesses their degree of up-
ward mobility. Also uselul is
feedback on which parts of
the program were most help-
ful. The questions asked in a
one-year study should be
careflully correlated with the
questions asked in the base-
line study.

(3) Three-Year Study: This study
focuses on patterns of
geographical and upward
mobiiity. It can aiso be used
to identify individuals who
desire additional tralning or
education.

(4) Five-Year Study: This study
provides data for immediate
and long-range curriculum
planning, inoovation., or
change. The {lve-year study
focuses on worker mobility
patterns, extent of further
education or training, and

particularly the skills iden-
tifled by former participants as
most useful in their studies or
jobs (Norton, 1984).

Developing a Follow-Up Plan
An efficient and elfective
management plan should be
written with input from the entire
program stalff, This plan will en-
sure effective management of the
study. A well-conceived plan
should address the [ollowing
aspects of the follow-up study:
(1) a general statement of purpos¢
for the study
(2} written objectives and/or goals
{or the study
(3} budget items and estimated
costs
{4)scope and limitations of the
study
(5 )identification of group(s) to be
surveyed
( 6)specification of stalf roles and
specilic performance tasks
(7)activities schedule and
timeline [or completion
(8 Jreporting procedures
(9)plans for implementing the
study’s {indings
The statement of purpose and
objectives should be completed
before anything eise is done in
planning for a foliow-up study
(Wentling and Lawson, 1975). An
overall objective and subordinate
obJectives should be formulated for
the study. For example, an overall
objectlve could be stated as [ollows:
*To determine the adequacy of the
Upward Bound program in prepar-
Ing program participants to enter
postsecondary educational institu-
tions.” Several subordinate objec-
tives that relate directly to the
overail objective could be stated as
follows: ‘“To determine if academic
and summer components are con-
sonani with pre-coliege prepara-
tion: to determine how many Up-
ward Bound participants entered
PSIs which they were counseled to
enter; to determine the retention
rates of those who did enter a PSI:
and to identify the strengths and
weaknesses of the program.”
Continued next page
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Alter the objectives have been
formulated and established, an in-
strument which will harmonize
with stated obfectives must be
developed and/or identified.

In the planning stage, specific
activities to implement the follow-
up study should be assigned
according to stall preferences and
areas of expertise. including
preparation, data collection, data
analysis and interpretation, and
communication of the results.

Deslgning Instruments for
Collecting Follow-Up Data
Developing or adapting In-
struments to collect lollow-up In-
fermation Is a continuous process
of determining specllic infor-
mation-gathering instrumentation,
testing the Instrumentatlon on a
representative sampling of the total
population, and refining the in-
struments for greater [uture effi-
ciency. Since total program evajua-

tion is affected by the information.

gathered, attentlon to the quality of
evaluation instruments Is critical.

The appearance of the Instru-
ment should be appealing.
Wentling and Lawson (1975) sug-
gest that the instrument should be
duplicated on good quality colored
paper. They indicate that research
has shown that colored paper
eliclts up to a fifteen percent (15%)
better response than plain white
paper.

According to Sears (1985), an
adequate questionnaire will reflect
the following characteristics: clar-
ity: logical organization in related
categories and sub-categories;
comprehensiveness of information
elicited; and an uncluttered, func-
tional format. It is recommended
that the maximum word length for
any one item on the instrument not
exceed twenty words. Follow-up in-
strument items can be written ina
rating, ranking, dichotomous

‘response, multiple choice, or open-
ended format.

It Is imperative that direction be
included on the follow-up instru-
ment because it will affect the
validity of the study. Written direc-
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tions on the instrument should be
brief; questions should be grouped
according to different types of
responses; and directions should
be sel off with bold or distinctive
lettering.

The choice ol the instrument and
procedures for the follow-up study
should be based on the following
informational requirements:

(1) What kinds of dala are-

needed?

{(2) How much data are to be
obtained?

{3) What are the sources of data?

(4) How much time is availabile?

(5) What is the size of the groupl(s)
to be studied?

(6) How much money is avalil-
able?

(7) What is the availability and
competency of the staif?
Available cholces of instruments
include a main questionnaire,
perscnal and/or telephone inter-
views, or a combination ol these

methods.

Conducting the Follow-Up
Study

There are two basic methods
that may be used to conduct a
follow-up study on lormer program
participants — a mall survey or
phone and/or personal interviews
— depending on the purpose of the
study and the nature of the infor-
mation desired (Norton, 1984).
Each method has advantages and
disadvantages as follows:

Mail Survey
e can reach large numbers of

[ormer program particlpants.

» can result in a large number of
non-respondents.

¢ the number of non-respondents
can be reduced by:

(1) orientation to the follow-up
survey process during the
program.

(2) a cover letter that empha-
sizes the value of responses
for future program improve-
ments.

Phone or Personal-Visit Inierview
* permit In-depth answers to
" questions.

* permit clarification of incomplete
or ambiguous answers.

* require considerable stall time
and program expense.

» permit practical use on a sampl-
ing or supplementary basis,

General considerations lor either
type or a combination of survey
types should focus on the quality
and nature of the information
desired, and adequate funding and
staff resources, including avallable
time and level of staff experience.
The initial baseline phase of a pro-
grammatic follow-up survey
establishes a level of performance
against which [uture program per-
formance can be measured.

Regardless of which type of
survey is conducted, an orderly
procedure for conducting a follow-
up study is presented in the follow-
ing steps:

(1} First malling — *'alert™ card.

(2) Second malling — follow-up
questionnalre, cover letter,
and return envelope -—
stamped and addressed.

(3) Third maillng — first thank-
you reminder card.

(4) Fourth mailing — second re-
quest follow-up questionnaire,
second cover letter, and return
envelope — stamped and
addressed.

(5) Fifth mailing — second thank-
you reminder card.

A brief cover letter, which is in-
cluded in steps 2 and 4, should in-
dicate the purpose of the study.
uses of the [Indings, importance of
the study. a suggested date by
which the form should be returmed,
and assurance of conlldentiality. In
conducting a telephone or personal
survey, a structured interview
form which uses a prepared script
or interview guide should be ar-
ranged prior to gathering the
information.

Again, a combination of infor-
mation-gathering techniques
should be used to ensure currency,
accuracy, and comprehensiveness
of the information collected.

Continued next page
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¢¢ The optimum
use of program
follow-up data is to
identify and imple-
ment the needed
changes... 99

Interpreting and Reporting
Follow-Up Data

The interpretation of follow-up
study data has important implica-
tions for the overall evaiuation ofa
program. Objective and subjective
interpretation of data require dil-
ferent methods of reporting. the
former being factual in nature
whereas the latter deais with opin-
jons and attitudes. Objective data
is a more solid basis for program
recommendations; subjective data
should be described but not inter-
preted. A basic rule for interpreting
data is to confine your conclusions
to low Inference, factual data, and
to avoid high-inference, subjective
statements.

The follow-up report should con-
sist of the following major sections:
summary, which includes a state-
ment of the report’s purpose. pro-
cedures, conclusions, and recom-
mendations; results; conclusions;
implications and recommenda-
tions; and an appendix.

Using Follow-Up Data for
Program Planning

The optimum use of program
follow-up data is to identify and im-
plement needed changes in order
to improve inadequate program
phases or components. The im-
plementation phase entalls inter-
preting and summarizing follow-up
data, communicating it effectively
to different audiences, and ensur-
ing its inciusion in decision-
making processes. In practical
terms, survey data impacts on pro-
gram planning in three phases as
foliows:

Formulating Recommendation
for Program Change )
The care with which recommenda-
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tions are formulated greatly in-
fluences the nature of thelr
reception:
a. document the need for change
b. provide a comprehensive
rationale for change.

Communicating Survey
Findings and Recommendations
The selection of content and the
format should be aimed at a
specific audience:
a. a detaited report for decision
making.
b. a general report [or interested
or supportive others.

- Implementing the Recommen-
dations

The success with which recom-
mendations are implemented
depends on the program director’s
commitment to carrying out as
many data-based recommenda-
tions as possible. Some recommen-
dations may have an obvious high
priority. whereas others may re-
quire time or money to impiement.
Also involved are the elficient
delegation of specific roles and
tasks to appropriate staflf members
and the procurement of progress
reports.

In Summary
Follow-up studlies are a vital
component of program evaluation.

¢6...everyone is so
busy delivering ser-
vices that no one
stops to evaluate
the outcomes of the
program’s partici-
pants. 99

They help measure the program’s
success and provide the objective
feedback for program medification
and Improvement. These studies
aiso demonstrate a high degree of
accountability and credibiiity. One
major problem in conducting
follow-up studies Is that everyone
is so busy delivering services that
no one stops to evaluate the out-

comes of the program’'s parti-
cipants. Follow-up activities and
evaluaticn should be built into the
overall operation of the program.
Accountability is Iimperative In
order to avoid the unjustificable
federal axe. Program improvement
is a must if we are to meet the ever
changing needs of our program
participants. Program officers in
Washington, D.C., the National
Council of Educational Oppor-
tunity Assoclation (NCEOA), and
legislators can use data derived
from follow-up studies and pro-.
gram evaluation to support new
and continuing legislation for our
programs. In addition, the program
which conducts an effective follow-
up study has specific results to
share with future students, par-
ents; and taxpayers interested In
quality and equality in education.
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